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ABSTRACT 
This study aims to analyze the effectiveness of learning materials based on realistic mathematics 
education approach, as well as improving mathematical problem solving ability and student self-
efficacy. Learning materials that developed were lesson plan, student book, student worksheet, 
mathematical problem solving ability test and self-efficacy questionnaire. This research is a 
development research by using the development model of Thiagarajan et al. (1974). Learning 
materials that have met valid criteria according to experts, were tested in class VII of SMP Negeri 
17 Medan. The results showed that learning materials based on realistic mathematics education 
approach met the effective criteria and can improved mathematical problem solving ability and 
student self-efficacy. Based on the results of the study, it was suggested that mathematics 
teachers make an effort mathematical learning using learning materials based on realistic 
mathematics education approach. 
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INTRODUCTION 
Education is a very important thing and cannot be separated from life. The importance of education, so 

that it becomes a benchmark for the progress of a nation. A developed nation is a nation that has quality 
human resources, both in terms of spirituality, intelligence and skill. One of the things that can be done to 
achieve this goal is continuous renewal in the field of education, especially mathematics subjects (Hasibuan 
et al., 2018). 

The vision of Indonesian mathematics education states that mathematics education is devoted to 
understanding mathematical concepts and ideas which are then applied in routine and non-routine problem 
solving through reasoning, communication, and connection development inside mathematics and outside 
mathematics itself (Saragih et al., 2017). Students are expected to be able to use mathematics and 
mathematical thinking in daily life and to study many kind of sciences which stress to logical arrangement 
and student’s character building and also ability to apply mathematics (Saragih and Napitupulu, 2015). The 
results of the data analysis of PISA 2013 by Scherer and Beckmann (2014) stated that mathematical and 
scientific competencies significantly contribute to problem solving through out the country. 

Phonapichat et al. (2014) stated that the main purpose of teaching mathematics is to enable students to 
solve problems in daily life. The mathematical problem solving ability itself is not only a goal in mathematics 
learning, but also something that is very meaningful in daily life (Pinter, 2012), and in the world of work; 
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being a problem-solver can provide benefits (NCTM, 2000). Therefore learning should be developed to educate 
students to be able to realize and solve the problems that they face (Balım, 2009). 

Even though mathematics is a very important subject in formal education and is closely related to human 
life, mathematics is not a subject of interest to students and mathematical problem solving ability of 
Indonesian students are still low (Nidya et al., 2015; Yerizon et al., 2018). Laurens et al. (2018) in his study 
reported that many students feel afraid and face difficulties in learning mathematics. Generally, 
mathematical problems are made so complex that it is difficult for students to solve them. The same matter, 
the low mathematical problem solving ability of students, also reported Surya et al. (2017) when making 
preliminary study stated that mathematics was a subject that was not in demand by most students. One 
question that the researcher gave to measure students’ mathematical problem solving ability, obtained similar 
information; problem solving ability is very low. These reports show that the achievement of Indonesia’s 
mathematical education vision is still far from expectations. The problem solving ability, as one aspect of the 
higher order thinking ability, is a very important ability. The low mathematical problem solving ability is an 
crucial problem to solved. 

In mathematics learning, students’ mental condition is an important aspect. The student’s belief system 
(about itself about mathematics, about problem solving) determines student success in solving problems 
(Schoenfeld, 2013). Student self-efficacy, which is the student’s confidence in his ability, influences students’ 
mathematical problem solving ability. Students’ mathematical self-efficacy is the students’ belief in their level, 
generality, and strength of these students in various activities and contexts in learning mathematics 
(Bandura, 1994; Zimmerman, 2000). Self-efficacy belief influences life choices, motivation levels, function 
quality, resistance to difficulties and vulnerability to stress and depression (Bandura, 1994). Many researches 
on student self-efficacy have been carried out and the study results that self-efficacy is closely related to 
mathematics learning achievement (Ayotola and Adedeji, 2009; Liu and Koirala, 2009; Motlagh et al., 2011). 
Skaalvik et al. (2015) stated that student motivation was strongly predicted by self-efficacy. So, the student’s 
self-efficacy should be taken seriously by the teacher.  

In reality students’ self-efficacy is still low. In a study conducted by Azwar et al. (2017), according to an 
interview with a teacher at SMA Negeri 1 Peureulak, showing that secondary school mathematics teachers 
rarely pay proportional attention to improving student self-efficacy. In line with these findings, Sukoco and 
Mahmudi (2016) stated that the majority of XI Science students at SMAN 1 Jetis Bantul were reluctant to 
answer and report their work ahead when the teacher asked them because the students felt that they could 
not provide the right explanation. This finding is based on interviews conducted by researchers with students. 
Teachers must find ways to improve students’ mathematical learning ability and must emphasize self-efficacy 
by designing appropriate learning (Ayotola and Adedeji, 2009). 

According to Susanti (2012), in general the approach of realistic mathematics education is an orientation 
approach towards realistic student understanding aimed at developing practical, logical, critical and honest 
mindsets that are oriented towards understanding mathematical concepts in problem solving. RME was first 
introduced and developed in the Netherlands in 1970 by the Freudhenthal Institute. Based on Hans 
Freudenthal’s thinking, mathematics is considered a human activity and must be associated with reality 
(Hadi, 2005). In addition, Freudenthal believes that students should not be considered passive recipients of 
ready-made mathematics. According to him education must direct students to rediscover mathematics in their 
own way (Hadi, 2017). 

The realistic mathematics education approach provides an opportunity for students to rediscover 
mathematical ideas and concepts with adult guidance through exploring various situations and real world 
problems. The process of developing mathematical concepts and ideas starting from the real world by De Lange 
(1996) is called mathematical concepts and has a schematic model of the learning process. The three main 
principles in the realistic mathematical education approach, Gravemeijer (1994): guided discovery and 
progressive mathematics; didactic phenomenon; independent model development. In RME, learning starts 
from the contextual problem (real world) for students that emphasizes ability, discussion, and provides 
arguments so students can use mathematics to solve problems with more meaningful processes. The same was 
expressed by Arisetyawan et al. (2014) that the use of real experiences in students’ daily activities will make 
mathematics learning more meaningful and successful. Therefore, it is expected that teachers can design 
existing learning with the environment to achieve the goals set (Sapta et al., 2018). 

Learning materials are essential and significant tools needed in teaching and learning activities in schools 
to improve teacher efficiency and improve student learning achievement (Nesari and Heidari, 2014; Olayanki, 
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2016). Learning materials are a number of materials, tools, media, instructions, and guidelines that students 
and teachers will use to conduct learning activities (Nasution and Sinaga, 2017; Trianto, 2013). 

To carry out mathematics learning with a realistic mathematics education approach, learning materials 
are needed that are in accordance with the approach. Therefore, it is necessary to develop a qualified materials 
of realistic mathematical education approach. In this study, the topic of materials designed was a quadrilateral 
topic. Furthermore, the learning materials that developed were: Lesson Plan (LP), Student Book (SB), Student 
Worksheet (SW), Mathematical Problem Solving Ability Test (MPSAT) and Self-Efficacy Questionnaire (SEQ). 

METHOD 
This research was development research (design research). This study used a model of development of 

Thiagarajan et al. (1974) which is also often referred to as 4-D, includes 4 stages namely define, design, develop 
and disseminate. 

 The research was conducted at SMP Negeri 17 Medan, which is one of the junior high schools in 
Medan Tembung Subdistrict, Medan City, Indonesia. The subjects in this study were class VII students at 
SMP Negeri 17 Medan 2018/2019 academic year, while the objects in this study were learning materials 
developed based on the realistic mathematics education approach to quadrilateral topic. 

 The instruments used in this study were tests and questionnaires. Tests are used to measure 
mathematical problem solving ability and questionnaires are used to capture responses. Next, to see the 
effectiveness of the learning materials, which is seen from: (1) Classical learning completeness of students at 
least 85% of students who get a mathematical problem solving ability test have obtained a minimum score of 
70; (2) Achievement of learning objectives for each item in the test of mathematical problem solving ability of 
at least 75%; (3) At least 80% of students respond positively to the components of the learning materials 
developed; and (4) The learning time used does not exceed the usual learning time (Hasratuddin, 2018). 

 To analyze the improvement of students’ mathematical problem solving ability, data were obtained 
from the results of students’ pre-test and post-test. Increasing students’ mathematical problem solving ability 
can be obtained from normalized gain index data Hake (1999), as follows: 

 𝑁𝑁 − 𝑔𝑔𝑔𝑔𝑔𝑔𝑔𝑔 =
𝑝𝑝𝑝𝑝𝑝𝑝𝑝𝑝𝑝𝑝𝑡𝑡𝑝𝑝𝑝𝑝 𝑣𝑣𝑔𝑔𝑣𝑣𝑣𝑣𝑡𝑡 − 𝑝𝑝𝑝𝑝𝑡𝑡𝑝𝑝𝑡𝑡𝑝𝑝𝑝𝑝 𝑣𝑣𝑔𝑔𝑣𝑣𝑣𝑣𝑡𝑡
𝑔𝑔𝑖𝑖𝑡𝑡𝑔𝑔𝑣𝑣 𝑣𝑣𝑔𝑔𝑣𝑣𝑣𝑣𝑡𝑡 − 𝑝𝑝𝑝𝑝𝑡𝑡𝑝𝑝𝑡𝑡𝑝𝑝𝑝𝑝 𝑣𝑣𝑔𝑔𝑣𝑣𝑣𝑣𝑡𝑡   

With the normalized gain index criteria (g) shown in Table 1. 

Table 1. Normalized Gain Score Criteria 
Gain Score Category 

g > 0.7 High 
0.3 < g ≤ 0.7 Medium 

g ≤ 0.3 Low 
 

Furthermore, the achievement used in the student’s self-efficacy instrument was taken based on the Likert 
scale. To determine student answer scores, researchers applied scoring guidelines for each statement, namely 
the score for each positive statement was 1 (strongly disagree), 2 (disagree), 3 (agree), and 4 (strongly agree) 
and vice versa for statement scores negative. Suwandi stated that to determine the range of self-efficacy 
assessments students used the following criteria (Prastini et al., 2014). 

Table 2. Self-Efficacy Belief Level 

Number Conversion Value Category Score Value 
1 76-100 A Very good 
2 51-75 B Good 
3 26-50 C Good enough 
4 0-25 D Not good 
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RESULT 

The Description of Learning Materials Development Stage 

In this development research, learning materials based on realistic mathematics education approach had 
met the quality of effective learning materials in trial II, or in other words, the final draft has been obtained 
in trial II. The results of the development learning materials using the Thiagarajan 4-D model are described 
as following: 

Define 

Based on observations on learning materials in SMP Negeri 17 Medan found some weaknesses in the 
learning materials used by teacher, because the teacher has not developed lesson plan according to student 
characteristics, subject matter in the book used by teacher and students does not present problem not routines 
such a as contextual problem related, and teacher do not use student worksheet as a support for learning 
activities. Furthermore, in the learning process the teacher still used a conventional education, and the 
teacher is also not accustomed to giving confidence to students trough motivational words so that students 
have self-efficacy in solving problem given. 

Design 

At this stage produced an initial draft of the lesson plans for 5 meetings, student book, student worksheet, 
mathematical problem solving ability test, and questionnaire self-efficacy student. All result at this design 
stage are called draft I. 

Develop 

At this stage validates draft I the experts and then conducts field trials. The aim is to see the weaknesses 
in draft I so that it can be revised and refined the learning materials developed. The results of expert validation 
in the form of assessment of content validity which shows that all learning materials meet valid criteria, with 
a total average value of validation lesson plans is 4,58, student book is 4,52, and student worksheet is 4,47. 
All mathematical problem solving ability test items and questionnaires self-efficacy student meet valid and 
reliable criteria. Instrument reliability is used to determine the test result. After calculation, the reliability of 
the mathematical problem solving ability test was 0,788 (high category) and the questionnaire self-efficacy 
was 0,883 (very high category). 

After the learning materials developed have met the criteria for validity, then learning materials in the 
form draft II were tested in the research place, SMP Negeri 17 Medan, here in after refered to as trial I. Based 
on the result of trial I data analysis, it was found that the developing learning materials did not meet all 
effective criteria, so that improvements were made to produce learning materials that meet all the effective 
criteria set. Revisions were made based on the findings of the leraning materials weaknesses in the trial I, 
namely for lesson plans related to the allocation of learning time, as well as on student book and worksheet 
related to the material being taught. After the revision is complete, trial II is conducted to determine the 
effectiveness of the learning materials, as well as the improvement of mathematical problem solving ability 
and the attainment of self-efficacy student. 

Disseminate 

The development of learning materials reaches the final stage if it has obtained positive values from 
experts and through development tests. The learning materials are then packaged, distributed and 
determined for a wider scale. But in this study the disseminate stage was not carried out, so the fourth stage 
was not explained. 

Result of Trial I 

Based on the results of trial I data analysis, it was found that the learning materials that developed were 
not effective, because there were still some indicators of effectiveness that had not been achieved. The results 
of classical completeness in mathematical problem solving ability of students in the trial I, namely in the 
pretest was 36.11% while the posttest was 69.44%. This states that students have not meet the value of 
classical completeness. Furthermore, for the criteria achieving the learning objectives in the trial I have not 
yet reached each item. 
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The indicators of effectiveness that have been fulfilled in the trial I are the attainment of learning time, 
namely the learning time used is the same as ordinary learning time, besides that it is the response of 
students, namely students respond positively to learning materials based on realistic mathematics education 
approach with the average percentage of the total positive responses of students in the trial I was 87.52%. 

Improvement of students’ mathematical problem solving ability in the trial I was seen through N-gain from 
the results pretest and posttest of mathematical problem solving ability in the trial I. From the data obtained 
by students who received score N-gain in the range of g > 0,7 or experienced an increase in mathematical 
problem solving ability with the category “High” as many as 2 students, students who experienced an increase 
in mathematical problem solving ability with the category “Medium” or got a score N-gain of 0,3 < g ≤ 0,7 as 
many as 16 students and students who experienced an increase in mathematical problem solving abilitiy with 
the category “Low” or got a score N- gain of g ≤ 0,3 as many as 18 students. While the average N-gain in the 
trial I obtained 0.313 in the medium category. 

Based on the data obtained on the attainment of self-efficacy of students in the trial I most dominating is 
good category, which indicated that students in the trial I has good self-efficacy. 

Result of Trial II 

Based on the results of the trial II data analysis, it was found that the learning materials developed have 
been effective based on an indicators of the effectiveness of the learning materials that have been achieved. 
The results of classical completeness in mathematical problem solving abiliys of students in the trial II, namely 
in the pretest was 63.89% while the posttest was 88.89%. This states that students have meet the value of 
classical completeness. Furthermore, for the criteria achieving the learning objectives in the trial II, it was 
achieved for each item about mathematical problem solving ability. 

Likewise, the learning time used is in accordance with the criteria for achieving learning time. Then the 
average percentage of the total positive responses of students in the trial II was 88.37%, so it can be concluded 
that students’ responses to the components and learning activities was very positive.  

Improvement of students’ mathematical problem solving abilitiy from the data obtained in the trial II, 
there were 15 students who received scores N-gain in the range g > 0,7 or experienced an increase in 
mathematical problem solving ability with the category “High”, 12 students experienced an increase in 
mathematical problems solving ability with the category “Medium” or got a score N-gain in the range 0,3 < g 
≤ 0,7 and 9 students experience an increase in mathematical problem solving ability in the category “Low” or 
got a score N-gain of g ≤ 0,3. The average gain in the trial II obtained 0.579 in the medium category.  

Based on the data obtained on the achievement of self-efficacy students in the trial II most dominating is 
good and very good categories, which indicated that students in the trial II has a good self-efficacy. 

DISCUSSION 
Based on the results of the analysis posttest of the trial II, it was found that the students mathematical 

problem solving ability have met classical completeness criteria. This is because the material and problems 
that exist in the student book and worksheet are developed in accordance with the characteristics and 
environment of students so that students can use prior experience to solve mathematical problems that make 
the learning process more meaningful. This is in accordance with Ausubel’s learning theory (Trianto, 2011), 
which states that learning is a process of linking new information or material with concepts that already exist 
in one’s cognitive structure. 

Student learning completeness is also influenced by learning education used in the learning process of 
realistic mathematics education approach that make students interested in learning and actively involved in 
the learning process. The same thing was stated by Safitri et al. (2017) that students are more active in the 
learning process by using RME than without using RME (traditional education). Furthermore, the results of 
the research of Wulandari et al. (2015) showed that learning materials based on realistic mathematics 
education approach developed included in the effective category in terms of students’ classical learning 
completeness. 

From the results of the analysis of the attainment of learning objectives in the trial II, it was found that 
the attainment of learning objectives had been achieved for each item. This is because learning is done using 
problems that are close to the life and environment of students so that it is affordable by students’ imagination 
which makes it easier for students to look for possible solutions using the mathematical problem solving ability 
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they already have. This is relevant to Bruner’s theory (Hudojo, 1988), because at the beginning of learning 
students do activities such as making observations in the environment or using knowledge from previous 
observations in the learning process (active phase). Furthermore, to help students understand contextual 
problems, in student book and student worksheet presented drawings relating to contextual problems (iconic 
stage), and in the contextual problem solving process students perform mathematical modeling in the form of 
mathematical symbols and equations and complete the contextual problem with the model found (symbolic 
stage). 

Research related conducted by Widjaja and Heck (2003) state that pupils taught by realistic mathematics 
education approach showed progress in their performance between the pretest and the posttest. On the 
posttest they could give a greater number of correct answer. Furthermore, Fauzan et al. (2002) concluded that 
the pupils’ attainments in the experimental class used a realistic mathematicas education approach 
significantly higher than the attainments of the pupils who had been taught using the traditional method. So 
it can be concluded that the attainment of this learning objectives shows that the use of learning materials 
developed meets the effectiveness criteria. 

Based on the attainment of learning time conducted during the trial I and trial II, the length of time 
learning using learning materials based realistic mathematics education approach did not exceed the usual 
learning time during this time, namely five meetings or 10 x 40 minutes. Thus the learning time used is in 
accordance with the criteria of attainment of learning time, namely the attainment of the learning time used 
is the same as the usual learning time, so it can be concluded that the attainment of learning trial I and trial 
II have been achieved and meet the criteria of effectiveness. 

As for the results of the data analysis of the trial I and the trial II, it was found that the average percentage 
of students responses in each trial was positive, meaning that the students felt helped and happy with the 
learning materials based realistic mathematics education approach. Student responses given to each trial 
have reached a predetermined criteria category of 80%. This shows that the learning materials based on 
realistic mathematics education approach developed have met the effective criteria in terms of student 
responses. This is also supported by the results of research conducted by Maulydia et al. (2017) that students 
respond to the teaching material that has developed through RME is positive because more that 80% students 
are interested to follow the teaching learning process by using the teaching material that has been developed. 

Based on the results of the improvement in students ‘mathematical problem solving ability in the trial I 
and trial II, it showed that there was an increase in students’ mathematical problem solving ability of 33,33% 
in the trial I and occurred and increase of 25,00% in the trial II. Meanwhile, the increase in the results of the 
posttest trial I and trial II was 19,45%. This shows an increase in students’ mathematical problem solving 
ability after using learning materials based on realistic mathematics education approach. The results of this 
study were in accordance with the results of the materials development research obtained by Harahap et al. 
(2018) which gaves results that learning materials based on realistic mathematics education approach 
developed to give a positive response and influence on student’s learning mastery, especially on students’ 
mathematical problem solving ability. Mathematical problem solving ability of students has increase. The 
results of the study conducted by Zakaria et al. (2017) when applying realistic mathematics education 
approach, and the result showed significant differences between the realistic mathematics education approach 
and the traditional approach in terms of achievement. The realistic mathematics education approach 
encourage students to participate actively in the teaching and learning of mathematics. Thus, realistic 
mathematics education approach is an appropriate methods to improve the quality of teaching and learning 
process. 

Based on the result of questionnaire data analysis self-efficacy in trial I and trial II showed the attainment 
of self-efficacy good student. This is because mathematics learning with the use of learning materials based 
on realistic mathematics education approach presents meaningful learning with contextual problem that are 
closer to the student environment so as to make student actively interact between students and students or 
students with the teacher using prior experience and knowledge taht students have. This characteristic is 
relevant to Vygotsky’s theory (Ansari, 2012) because this theory states that children’s intellectual development 
is influenced by social factors. The social environment and learning naturally affect children’s development in 
increasing complexity and cognitive functioning. In conecction with self-efficacy and mathematics learning 
attainment, Ayotola and Adedeji (2009) stated that there is a strong positive relationship between 
mathematics self-efficacy and attainment in mathematics. Futhermore, Liu and Koirala (2009) also stated the 
same thing that there is a positive relationship between self-efficacy and mathematical attainment. This 
shows that the realistic mathematics education is significantly better in improving self-efficacy student. 
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CONCLUSION 
Based on the results of analysis and discussion in this study, it can be concluded that learning materials 

based on realistic mathematics education approach have met the effectiveness criteria, and mathematical 
problem solving ability and student self-efficacy have increased after using learning materials based on 
realistic mathematics education approach. This research shows that learning materials based on realistic 
mathematics education approach are important things to consider in an effort to maximize student 
mathematics learning achievement. Thus, it is expected that mathematics teachers seek mathematical 
learning using learning materials based on realistic mathematics education approach. 

Disclosure statement 
No potential conflict of interest was reported by the authors. 

Notes on contributors 
Lavenia Ulandari – Universitas Negeri Medan, Medan, Indonesia. 
Zul Amry – Universitas Negeri Medan, Medan, Indonesia. 
Sahat Saragih – Universitas Negeri Medan, Medan, Indonesia. 

REFERENCES 
Ansari, B. I. (2012). Komunikasi Matematika Konsep dan Aplikasi. Jakarta: Pena. 
Arisetyawan, A., Suryadi, D., Herman, T., & Rahmat, C. (2014). Study of Ethnomathematics: A Lesson From 

The Baduy Culture. International Journal of Education and Research, 2(10), 1-8. 
Ayotola, A., & Adedeji. (2009). The relationship between mathematics self-efficacy and achievement in 

mathematics. World Conference Education Science; Procedia Social and Behavioral Sciences, 1(2009), 
953–957. https://doi.org/10.1016/j.sbspro.2009.01.169 

Azwar, Surya, E., & Saragih, S. (2017). Development of Learning Devices Based on Contextual Teaching and 
Learning Model Based on the Context of Aceh Cultural to Improve Mathematical Representation and 
Self-efficacy Ability of SMAN 1 Peureulak Students. Journal of Education and Practice, 8(27), 186–
195. 

Balım, A. G. (2009). The Effects of Discovery Learning on Students’ Success and Inquiry Learning Skills, 
Eurasian Journal of Educational Research, (35), 1–20. 

Bandura, A. (1994). Self-efficacy. In V. S. Ramachaudran (Ed.). Encyclopedia of human behavior, (4), 71–81. 
New York: Academic Press. (Reprinted in H. Friedman (Ed.), Encyclopedia of mental health. San Diego: 
Academic Press, 1998). 

De Lange. (1996). Using and Appying Mathematics in Education. Dalam Bishop, A. J., et al. International 
Handbook of Mathematics Education (49-97). London: Kluwer Academic Publisher. 

Fauzan, A., Slettenhaar. D. & Plomp, T. (2002). Traditional Mathematics Education vs. Realistic Mathematics 
Education: Hoping for Changes. Proceedings of the 3rd International Mathematics Education and 
Society Conference. Copenhagen: Centre for Research in Learning Mathematics, 1-4. 

Gravemeijer, K. P. E. (1994). Developing Realistic Mathematics Education. Utrecht: Freudenthal Institute.  
Hadi, S. (2005). Pendidikan Matematika Realistik dan Implementasinya. Banjarmasin: Tulip. 
Hadi, S. (2017). Pendidikan Matematika Realistik: Teori, Pengembangan dan Implementasi. Depok: PT 

Rajagrafindo Persada. 
Hake, R. R. (1999). Analizing Change/Gain Scores. Woodland Hills: Dept. Of Physics, Indiana University.  
Harahap, S. S., Hasratuddin, & Simamora, E. (2018). The Development of Learning Devices Based Realistic 

Approach for Increasing Problem Solving Mathematics Ability of Student in SMPS Gema Buwana. 
Journal of International Institute for Science, Technology and Education, 8(1), 14-26. 
https://doi.org/10.9790/7388-0706071118 

http://www.iejme.com/
https://doi.org/10.1016/j.sbspro.2009.01.169
https://doi.org/10.9790/7388-0706071118


 
 
Ulandari et al. 
 

 
382  http://www.iejme.com  
 
 
 

Hasibuan, A. M., Saragih, S., & Amry, Z. (2018). Development of Learning Materials Based on Realistic 
Mathematics Education to Improve Problem Solving Ability and Student Learning Independence. 
International Electronic Journal of Mathematics Education, 14(1), 243-252.. 
https://doi.org/10.29333/iejme/4000 

Hasratuddin. (2018). Mengapa Harus Belajar Matematika?. Medan: Penerbit Perdana Publishing. 
Hudoyo, H. (1988). Mengajar Belajar Matematika. Jakarta: Dirjen Dikti Depdikbud. 
Laurens, T., Batlolona, F. A., Batlolona, J. R., & Leasa, M. (2018). How Does Realistic Mathematics Education 

(RME) Improve Students’ Mathematics Cognitive Achievement?. EURASIA Journal of Mathematics, 
Science and Technology Education, 14(2), 569-578. https://doi.org/10.12973/ejmste/76959 

Liu, X., & Koirala, H. (2009). The Effect of Mathematics Self-Efficacy on Mathematics Achievement of High 
School Students. NERA Conference Proceedings 2009, 30. Retrieved from 
http://digitalcommons.uconn.edu/nera_2009/30 

Maulydia, S. S., Surya, E., & Syahputra, E. (2017). The Development Of Mathematic Teaching Material 
Through Realistic Mathematics Education To Increase Mathematical Problem Solving Of Junior High 
School Students. IJARIIE, 3(2), 2965-2971. 

Motlagh, S. E., Amrai, K., Yazdani, M. J., Abderahim, H. A., & Souri, H. (2011). The Relationship Between 
Self-efficacy and Academic achievement in high school students. Procedia Social and Behavioral 
Sciences, (15), 765–768. https://doi.org/10.1016/j.sbspro.2011.03.180 

Nasution, T. K., & Sinaga, B. (2017). Development of Student Worksheet Geometry Based Metacognitive 
Strategy Through Creative Thinking Ability. IOSR Journal of Research & Method in Education (IOSR-
JRME), 7(4), 10-18. https://doi.org/10.9790/7388-0704041018 

NCTM. (2000). Principles and Standards for School Mathematics. Reston, VA: National Council of Teachers 
of Mathematics (NCTM). 

Nesari, A. J., & Heidari, M. (2014). The Important Role of Lesson Plan on Educational Achievement of Iranian 
EFL Teachers’ Attitudes. International Journal of Foreign Language Teaching & Research, 3(5), 25-31. 

Nidya, Wulandari, F., & Jailani. (2015). Indonesian Students’ Mathematics Problem Solving Skill in PISA 
And TIMSS. Proceeding of International Conference On Research, Implementation And Education Of 
Mathematics and Sciences 2015 (ICRIEMS 2015), Yogyakarta State University, 17-19 May 2015. 

Olayinka, A. R. B. (2016). Effects of Instructional Materials on Secondary Schools Students’ Academic 
Achievement in Social Studies in Ekiti State, Nigeria. World Journal of Education, 6(1), 32-39. 
https://doi.org/10.5430/wje.v6n1p32  

Phonapichat, P., Wongwanich, S., & Sujiva, S. (2014). An Analysis of Elementary School Students’ Difficulties 
in Mathematical Problem Solving. Procedia - Social and Behavioral Sciences, 116(2014), 3169–3174. 
https://doi.org/10.1016/j.sbspro.2014.01.728  

Pintér, K. (2012). On Teaching Mathematical Problem-Solving and Problem Posing. PhD Thesis, University 
of Szeged, Szeged. 

Prastini, M., & Retnowati, T. H. (2014). Enhancing Social Ability and Learning Outcomes of Social Sciences 
through the TGT Cooperative Model at Secang 1 Junior High School. Harmoni Sosial Journal, 1(2). 

Safitri, A., Surya, E., Syahputra, E., & Simbolon, M. (2017). Impact of Indonesian Realistic Mathematics 
Approach to Students Mathematic Disposition on Chapter Two Composition Function and Invers 
Fungtion in Grade XI IA-1 SMA Negeri 4 Padangsidimpuan. International Journal of Novel Research 
in Education and Learning, 4(2), 93-100. 

Sapta, A., Hamid, A. & Syahputra, E. (2018). Assistance of Parents in the Learning at Home. Journal of 
Physics: Conference Series, 1114(2018), 012020. https://doi.org/10.1088/1742-6596/1114/1/012020  

Saragih, S., & Napitupulu, E. (2015). Developing Student-Centered Learning Model to Improve High Order 
Mathematical Thinking Ability. International Education Studies, 8(6), 104–112. 
https://doi.org/10.5539/ies.v8n6p104 

Saragih, S., Napitupulu, E. E., & Fauzi, A. (2017). Developing Learning Model Based on Local Culture and 
Instrumentfor Mathematical Higher Order Thinking Ability. International Education Studies, 10(6), 
104–122. https://doi.org/10.5539/ies.v10n6p114 

Scherer, R., & Beckmann, J. F. (2014). The Acquisition Of Problem Solving Competence: Evidence from 41 
Countries that Math and Science Education Matters. Large-scale Assessments in Education, 2(10), 1– 
22. https://doi.org/10.1186/s40536-014-0010-7 

http://www.iejme.com/
https://doi.org/10.29333/iejme/4000
https://doi.org/10.12973/ejmste/76959
http://digitalcommons.uconn.edu/nera_2009/30
https://doi.org/10.1016/j.sbspro.2011.03.180
https://doi.org/10.9790/7388-0704041018
https://doi.org/10.5430/wje.v6n1p32
https://doi.org/10.1016/j.sbspro.2014.01.728
https://doi.org/10.1088/1742-6596/1114/1/012020
https://doi.org/10.5539/ies.v8n6p104
https://doi.org/10.5539/ies.v10n6p114
https://doi.org/10.1186/s40536-014-0010-7


 
 
 INT ELECT J MATH ED 
 

 
http://www.iejme.com   383 
 
 
 

Schoenfeld, A. H. (2013). Reflections on Problem Solving Theory and Practice. The Mathematics Enthusiast, 
10(1,2), 9–32. 

Skaalvik, E. M., Federici, R. A., & Klassen, R. M. (2015). Mathematics Achievement and Self-efficacy: 
Relations with Motivation for Mathematics. International Journal of Educational Research, (72), 129–
136. https://doi.org/10.1016/j.ijer.2015.06.008  

Sukoco, H., & Mahmudi, A. (2016). Pengaruh Pendekatan Brain-Based Learning terhadap Kemampuan 
Komunikasi Matematis dan Self-Efficacy siswa SMA. Phytagoras: Jurnal Pendidikan Matematika, 
11(1), 11-24. 

Surya, E., Putri, F. A., & Mukhktar. (2017). Improving Mathematical Problem-Solving Ability and Self-
Confidence of High School Students Through Contextual Learning Model. Journal on Mathematics 
Education, 8(1), 85-94. 

Susanti, D. S. (2012). Model Pembelajaran RME (Realistics Mathematic Education) Untuk Meningkatkan 
Hasil Belajar Matematika Siswa Kelas IV SD Negeri Krapyak 2 Tahun Ajaran 2011/2012. FKIP, PGSD 
Universitas Sebelas Maret.  

Thiagarajan, S., Semmel, D. S., & Semmel, M. I. (1974). Instructional Development for Training Teachers of 
Exceptional Children. A Sourcebook Indiana: Indiana University. 

Trianto. (2011). Mendesain Model Pembelajaran Inovatif-Progresif. Konsep Landasan, dan Implementasinya 
pada Kurikulum Tingkat Satuan Pendidikan (KTSP). Jakarta: Kencana Prenada Media Group. 

Trianto. (2013). Model Pembelajaran Terpadu dalam Teori dan Praktek. Jakarta: Prestasi Pustaka. 
Widjaja, Y., & Heck, A. (2003). How a Realictic Mathematics Education Approach and Microcomputer-Based 

Laboratory Workedin Lessons on Graphing at an Indonesian Junior High School. Journal of Science 
and Mathematics Education in Southest Asia, 26(2), 1-51. 

Wulandari, R., Sumardi, & Indah, A. (2014). Pengembangan Perangkat Pembelajaran Berbasis Pembelajaran 
Matematika Realistik Pokok Bahasan Kubus Dan Balok. Pancaran, 3(1), 131-140. 

Yerizon, Putra, A. A., & Subhan, M. (2018). Mathematics Learning Instructional Development based on 
Discovery Learning for Students with Intrapersonal and Interpersonal Intelligence (Preliminary 
Research Stage). International Electronic Journal of Mathematics Education, 13(3), 97-
101. https://doi.org/10.12973/iejme/2701 

Zakaria, Effandi, & Muzakkir, S. (2017). The Effect of Realistic Mathematics Education Approach on Students’ 
Achievement and Attitudes Towards Mathematics. International Scientific Publications and 
Consulting Services, 2017(1), 32-40.  https://doi.org/10.5899/2017/metr-00093  

Zimmerman, B. J. (2000). Self-Efficacy: An Essential Motive to Learn. Contemporary Educational Psychology, 
(25), 82–91. https://doi.org/10.1006/ceps.1999.1016 

 
 

http://www.iejme.com  

http://www.iejme.com/
https://doi.org/10.1016/j.ijer.2015.06.008
https://doi.org/10.12973/iejme/2701
https://doi.org/10.1006/ceps.1999.1016
https://doi.org/10.1006/ceps.1999.1016
http://www.iejme.com/

	INTRODUCTION
	METHOD
	RESULT
	The Description of Learning Materials Development Stage
	Define
	Design
	Develop
	Disseminate

	Result of Trial I
	Result of Trial II

	DISCUSSION
	CONCLUSION
	Disclosure statement
	Notes on contributors
	REFERENCES

